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CURRICULUM STUDIES

Unit-1: Curriculum Development
● Concept, functions and types of curriculum (knowledge,

experience and activity based).
● Bases of curriculum: philosophical, psychological and sociological.
● Major approaches to curriculum—behavioural, managerial, system,

humanistic.
● Curriculum development—need, planning.

Unit-2: Content Selection
● Determinants of content selection—perspectives of knowledge,

culture and need.
● Curriculum and institution—instructional objectives.
● Revised Bloom’s taxonomy.
● Bruner's theory of instruction.

Unit: 3: Evaluation and Reform of Curriculum
● Concept and significance of curriculum evaluation.
● Approaches to curriculum evaluation—formative and summative.
● Models of evaluation—Stufflebeam and Taylor.
● Curriculum reform—factors and obstacles, NCF-2005
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